
   The Framework for ^Remote Teaching 

The shared elements of our current context Covid-19 and systemic racism both influence systems of 

education and social justice.  This framework implores educators to prioritize students’ wellbeing, equity, and 

racial justice as the pathway for implementing the components of the Framework for Teaching. (IPC)  

Rationale for change: Without a deep understanding of students’ identities and lives amid these crises, we 

have little chance of meeting their needs. 

This framework will guide educators:  

• To apply the common language of the FFT Framework for Teaching (and the alignment to the IPC 

Components and Proficient and Distinguished rubric criteria) to our current context.  

• To see the connection between the components of effective instruction and remote learning.   

The framework is divided into the 8 Criteria and it’s Components. The framework includes: Descriptions and 

explanations of the elements defining the component. Sets of teacher actions for success. Also additional 

strategies to engage students and their families during distance synchronous and asynchronous learning.  

DEMONSTRATING KNOWLEDGE OF STUDENTS (1b)   

IPC 3 Differentiation 3.1 Component 1b: Demonstrating Knowledge of Students 

Providing significant time in the first month of school for structured student sharing with other students.  

Knowing and valuing students is at the heart of great teaching no matter how or where it occurs. Successful teachers 
are consistently guided by who their students are, which means they understand, honor, and leverage students’ 
intersecting identities - including their racial, cultural, religious, and gender identities, among others. Teachers’ 
knowledge of students also goes far beyond understanding their familiarity with content or their academic skills to 
include their social, emotional and personality strengths. In the context of remote instruction, robust profiles of students 
are necessary to inform instructional decision-making. Teachers need to spend significant time and effort early in the 
year learning about their students, their particular contexts during school time, their current wellbeing, and other 
specific assets and needs in relation to learning and engaging virtually.  

Teacher actions for success: 

• Learning about each student’s motivations, driving interests, daily schedule and context, and current level of 
wellbeing, especially any trauma or stress resulting from current events. 

• Establishing priority goals and objectives for each student for the first quarter, inclusive of social and 
emotional needs.   



•  Tracking information about students’ context, mindsets, interests, and needs. 
• Providing significant time in the first month of school for structured student sharing with other students.  

ENGAGING FAMILIES & COMMUNITIES (4c)  

IPC 7 Families and Community: 7.1 Component 4c: Communicating with Families 

If students are to succeed in school and achieve their full potential in life, teachers must view themselves as partners in 
education with families and communities.  A strong connection between school-based learning and students’ home and 
community context is essential to success during remote instruction. Yes, teachers need to communicate clearly and 
effectively with caregivers to ensure they are informed, but it is not enough to simply communicate with them. Because 
the primary learning environment during remote instruction is unique to each student, teachers should engage with 
families in culturally competent and responsive ways to understand their circumstances and meet each student’s 
needs.  

Teacher actions for success: 

• Establishing a direct-to-family communication plan for every student that prioritizes their preferences and 
needs.   

• Being responsive to students’ at-home learning context, including space, device/internet access, and 
schedules.   

• Providing clear, consistent access to daily and weekly schedules, meeting links, and assignments for families 
and caregivers. 

• Helping families and caregivers learn to navigate the online tools and platforms used for instruction, 
especially any learning management system and video conferencing tools.   

CREATING ENVIRONMENTS OF RESPECT & RAPPORT (2a)  

IPC 5 Learning Environment: 5.1 Component 2a: Creating an Environment of Respect and Rapport 

Relationships are essential to student success. In the current context, an environment of respect and rapport must 
acknowledge and be responsive to the global health crisis and systemic racism we are confronting and their impact on 
the lives of students. Students need to experience safe, supportive, and challenging learning environments where each 
of them is valued, feels like a full member of the community, and is supported in taking risks. As with other 
components, the quality of learning environments is as important online as it is face-to-face. Community building and 
the modeling of positive relationships can be more difficult (or may feel less natural) when there is less face-to-face 
contact.  For this reason, teachers should focus even more on strategies, lessons, and activities focused on the 
creation of a positive environment at the beginning of the year and embed them consistently as time goes on.  

 



Teacher actions for success: 

• Working relentlessly to create a just and supportive classroom that acknowledges and is responsive to 
systemic racism and the current health crisis.   

• Creating safety and space for students to learn, explore, ask questions, and voice reactions to current 
events. Including: The space to express anger and grief as needed, especially for students of color.  The 
space to explore racial identity and the realities of systemic racism, particularly for  white students.   

• Modeling self-care and actively reinforcing courage, compassion, and humility through crisis and conflict 
resolution.   

MANAGING ROUTINES & PROCEDURES (2c)  

IPC 5 Learning Environment: 5.2 Component 2c: Managing Classroom Procedures though Transitions 

IPC 5 Learning Environment: 5.3 Component 2c: Managing Classroom Procedures through Performance of Non-
instructional Duties 

Though well-run classrooms can (and should) take on a variety of forms, the establishment and ongoing maintenance 
of routines and procedures is essential to the success of a classroom community. Because teachers’ goals for students 
include intellectual engagement, collaboration, and autonomy, and because there are often 30 students with them at a 
time, routines and procedures are a must. In a classroom, a lack of routines and procedures is often readily apparent. 
In the context of remote instruction, the necessity for routines and procedures is equally important, but may be less 
obvious. Routines and procedures continue to be essential and must take into account the context in which students 
are engaging in learning and the support they receive at home. For younger learners especially, it is even more 
important when teaching online that parents and other caregivers understand and are able to support essential aspects 
of a well-run learning environment. The absence of routines to support remote learning can lead to lost instructional 
time as it might in a classroom, but may also leave some students completely disconnected and disengaged.  

Teacher actions for success: 

• Being explicit about the shift in responsibility students are experiencing.   
• Modeling every expectation, routine, and procedure multiple times and in multiple settings.  
• Recognizing and celebrating student autonomy and resourcefulness.   
• Identifying and supporting students who are struggling to learn remotely due to specific challenges in 

their homes.   

USING ASSESSMENT FOR LEARNING (3d)  

IPC 6. Assessment 6.4 Component 3d: Using Assessment to Provide Feedback to Students 



While assessment of learning has been more heavily emphasized by policymakers in recent years, teachers have long 
known that assessment for learning is a far more powerful and important tool as we consider individual student 
learning, especially during remote instruction. When teachers assess for learning, they carefully consider student 
responses and look at their work daily and weekly to gauge how students are spending time, whether they have 
learned the content, and where they are on the path to meeting the learning goal. If the realities of remote learning 
result in insufficient data on student progress, teachers avail themselves of the many tools that can be used to get a 
snapshot of the class or monitor progress of individuals. Teachers also encourage and support students to monitor 
their own understanding and progress toward clear criteria for success. They provide clear, useful, timely feedback to 
students, and students are taught to provide it to one another. Feedback may focus on addressing gaps or 
misunderstanding, but it should also provide encouragement and identify strengths that students can leverage in this or 
further challenges.  

Teacher actions for success: 

• Being clear on what students will do to show grade-level mastery and how their progress toward that goal will 
be monitored.   

• Modeling and teaching students specific competencies and habits to support self- assessment and the 
application of feedback, including judgment, reflection, reasoning, and perseverance.   

• Making sure students receive feedback that is affirming and focused on growth, and that they have real 
opportunities to discuss it and reflect on it.   

PLANNING COHERENT INSTRUCTION (1e)  

IPC 4 Content Knowledge Component 4.3 Component 1e: Designing Coherent Instruction in the Area of 
Learning Activities 

IPC 4 Content Knowledge 4.4 Component 1e: Designing Coherent Instruction in the area of Lesson and Unit 
Structure 

One primary responsibility of teachers is planning coherent instruction. Though teachers cannot do the work of learning 
for students, they can thoughtfully organize learning experiences that facilitate it. To do so successfully in the context 
of remote instruction, teachers must not only have a deep understanding of their content area, the standards, and 
curriculum, but they must use their understanding of students’ readiness to learn as the basis for instructional design. 
Technology and online learning environments provide certain advantages by allowing even more ways for students to 
engage through multiple modes and means of interacting. Flexible learning and grouping of students can be facilitated 
through technology, with a greater variety of tasks and activities available. More is not always better, however, and 
these opportunities must be logically sequenced and, in some cases, students may actually benefit from a slower pace 
and fewer options.  



Teacher actions for success: 

• Meeting students where they are given widely variable learning environments and social- emotional needs.   
• Holding tight to grade level expectations and challenging content.   
• Aligning learning outcomes to the modified schedule to maximize fit between outcome and  modality.   
• Maintaining coherence for students across a variety of platforms and modes.   

USING QUESTIONING & DISCUSSION TECHNIQUES (3b)  

IPC 2. Instruction 2.1 Component 3b: Using Questioning and Discussion Techniques 

Learning is a social process, and dialogue supports the acquisition of new knowledge, critical thinking skills, and social-
emotional development. It invites students to formulate hypotheses, make connections, or challenge previously held 
views. Many teachers and students may have more experience with online discussions than other aspects of online 
learning. For older students especially, email, messaging, chat, and social media apps are part of everyday life. 
However, selecting and implementing strategies for questioning and discussion that can strengthen online 
conversations is important. As in other areas, some aspects of discussion may seem easier online. There’s no mute 
button during an in- person discussion, after all. Still, it is important for teachers to practice and develop techniques that 
support student thinking in synchronous and asynchronous discussions.  

Teacher actions for success: 

• Creating opportunities for peer-to-peer engagement that support social, emotional, and academic 
development.   

• Modeling curiosity and humility in dialogue with students.   
• Providing multiple options for scaffolding dialogue in both synchronous and asynchronous learning 

experiences.   

ENGAGING STUDENTS IN LEARNING (3c)  

IPC 1. Expectations: 1.3 Component 3c: Engaging Students in Learning  

IPC 2. Instruction: 2.2 Component 3c: Engaging Students in Learning 

In order for successful learning to occur for each student, intellectual engagement is a necessity. Knowledge of 
students, planning for instruction, assessment, routines and procedures, and other aspects of teachers’ responsibilities 
are ultimately about creating opportunities for students to engage with content, with one another, and with their own 
learning and development process. Teachers must provide rich opportunities, promote teamwork, use engaging 
materials, and give students time to reflect on learning - especially in a virtual environment. Busy work, such as 



mindlessly filling in blanks on digital worksheets, is as unproductive in online learning as it is in person. In some cases, 
it may be more challenging to determine whether students are engaged in online learning experiences. The cues that 
teachers look for may be less obvious in online environments, and it may be easier for students to fade away. It is 
essential, therefore, that teachers use the myriad of online resources at their disposal to support student engagement.  

Teacher actions for success: 

• Encouraging multiple ways of interacting, multiple modes of accessing information, and multiple means of 
representing thinking.   

• Making space for student choice and interest-driven learning across all subjects.   
• Celebrating and sharing student creativity, curiosity, and resilience.   
• Maintaining and modeling a learning stance on engaging through technology so students feel free to explore 

and improve their experience.   
• Deviating from plan in the face of authentic student curiosity and initiative.   


